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Types of Learning          

Disabilities 
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READING 

 Grossly referred to as Dyslexia which is really a 

visual processing deficit 

 

 However, Reading can be more based in 

 Auditory Processing 

 Sound Syllable Association (memory) 
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OR READING COMPREHENSION CAN BE THE 

GREATER ISSUE 

 Definition:  difficulty at semantic level including 

confusion over syntax, order, abstraction and 

language. 

 Comprehension difficulties often the result of 

Sequencing  deficits.  This includes logic and 

reasoning 

 And affects speed of comprehension 

 More likely an impediment in higher grades 
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MATH 

 Correlated with 

 visual-spatial deficits 

 Abstract reasoning deficits 

 Low memory function 

 

 History of Math Disability like to be dx later 
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THIS IS A DIFFERENT ANIMAL THAN READING LD 
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WRITING DISABILITIES OR DYSGRAPHIA 

 Child often has a history of fine motor deficits 

 Child will be striking better verbally 

 Tell me a movie plot 

Write a story about your favorite TV series 

 Occasionally there is an unexplainable block in 

transferring information to the paper 
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ADHD 

 Inconsistent performance 

 Restless 

 Mental fatigue 

 Poor organization 
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 Executive functioning (planning and time 

management)—the student may have difficulty 

breaking larger projects into smaller sub-

projects, creating and following a timeline, and 

meeting deadlines 
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PROCESSING 

DEFICITS 
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(CENTRAL) AUDITORY PROCESSING DEFICITS 
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 Auditory perception and processing—the 

student may have difficulty processing 

information communicated through lectures or 

class discussions. He or she may have difficulty 

distinguishing subtle differences in sound or 

knowing which sounds to attend to. 
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 Visual perception and processing—the student 

may have difficulty distinguishing subtle 

differences in shape (e.g., the letters b and d), 

deciding what images to focus on when 

multiple images are present, skip words or 

repeat sections when reading, or misjudge 

depth or distance. 
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 Information processing speed—the student may 

process auditory and visual information more 

slowly than the average person. He or she may 

be a slow reader because of the need for 

additional time to decode and comprehend 

written material 
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 Abstract reasoning—the student may have 

difficulty understanding the context of subjects 

such as philosophy and logic, which require 

high level reasoning skills. 

 Memory (long—term, short-term)-the student 

may have difficulty with the storing or recalling 

of information during short or long time periods 
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 Spoken and written language—the student may 
have difficulty with spelling (e.g., mixing up 
letters) or with speaking (e.g., reversing words 
or phrases). 

 Mathematical calculation—the student may 
have difficulty manipulating numbers, may 
sometimes invert numbers, and may have 
difficulty converting problems described in 
words to mathematical expressions 
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EARLY SIGNS OF LD 

 Pre School: 

  • May talk later than most children; 

  • May have difficulty with rhyming; 

  • May have difficulty pronouncing words (i.e., busgetti for 
spaghetti, mawn lower for lawn mower); 

  • May have poor auditory memory for nursery rhymes and 
chants; 

  • May be slow to add new vocabulary words; 

  • May be unable to recall the right word; 

  • May have trouble learning numbers, days of the week, 
colors, shapes, and how to 

 spell and write his or her name 
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K THRU 3 SYMPTOMS 

 • Fails to understand that words come apart; for example, that 
snowman can be 

 pulled apart into snow and man and, later on, that the word man can 
be broken down 

 still further and sounded out as: /m/ /ă/ /n/; 

 • Has difficulty learning the letter names and their corresponding 
sounds; 

 • Has difficulty decoding single words (reading single words in 
isolation)—lacks a 

 strategy; 

 • Has difficulty spelling phonetically; 

 • Reads dysfluently (choppy and labored); 

 • Relies on context to recognize a word. 
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UPPER ELEMENTARY SCHOOL 

 • Has a history of reading and spelling difficulties; 

 • Avoids reading aloud; 

 • Reads most materials slowly; 

 oral reading is labored, not fluent; 

 • Avoids reading for pleasure; 

 • May have an inadequate vocabulary; 

 Has difficulty spelling; may resort to using less 
complicated words in writing that are easier to 
spell. 

 

20 



PSYCHOEDUCATIONAL EVALUATIONS 

 Components 

 IQ 

 Processing 

 Academics 

 PLUS 

Focus 

Personality 

History (Medical, Family and School) 

Teacher Observation 
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PSYCHO-EDUCATIONAL EVALUATIONS 

 Should be administered by Psychologist 
specializing in children and testing 

 Public schools have funding and diagnostic 
restraints on their school psychologists 

 Private School Psychologists have none  

 Insurance does not cover 

 Average cost from $1000 – 3000. 

 Rapport building session first 

 Teachers must have telephone consultations 
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HISTORY 

 Parents academic history 

 “Little Me” 

 Medical History especially birth, eyes and ears 

 When 

 Early = phonics 

 Late elementary to M.S. :  Math 

 Late = higher order e.g. comprehension 

 Early interventions  
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JOHN DOE 
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MORE CAPD RECOMMENDATIONS 

 A) Make sure to establish eye contact with the 
child. 

 B) Slow the manner of presentation. 

 C) Be direct and use simple sentences. 

 D) Reduce background noise when possible. 

 E) Place the student in the front of the room. 

 F) Communicate information by previewing it 
(announcing it’s content) then review it after it is 
presented (summarize the events). 
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CHILD MUST HELP THEMSELVES TOO 

 Organizing their desk. 

 Asking for repetition 

  Role-Playing Questions 

 Secret Signal with teacher for repetition 

 Watch the teacher and listen to other cues. 

 Repeat the directions to yourself over and over again. 

 Healthy habits including diet, exercise, and sleep. 

 Take notes by key words.  Pulse Pen 

 Preferential Seating 
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ACCOMMODATING READING 

 Use marker or highlighter to highlight 

important textbook sections 

Consider dual text books 

 *Assign peer reading buddies 

 *Review vocabulary prior to reading 

 *Provide preview questions 

 *Use videos/pictures related to the readings 
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ACCOMMODATING READING TOO 

 Use the period to doublecheck comprehension 

 Teach a structure for review such as Who, What, 

Where, When and How 

 Subvocalize 

 Help them slow reading speed 

 Extended time reading tests 

28 



MATH ACCOMMODATIONS 

 Allow student to use a calculator without penalty 

 Use visuals and concrete examples 

 Use grid paper to help correctly line up math 

problems 

 Present information in small increments and at a 

 slower pace 

 Read story problems aloud 

 Break problems into smaller steps 
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ACCOMMODATING MEMORY DEFICITS 

 A) Presenting one instruction at a time 

 B) Writing instructions down and having the 
child check them off after completion 

 C) Ask student to paraphrase instructions 

 D) Write specific directions and assignments 
on the board 

 Review using verbal rehearsal (talk it out), 
grouping, and chunking of information, visual 
images, and pneumonics 
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LONG-TERM MEMORY DEFICITS 

 A) Sequence materials from simple to complex or 
link it to a visual e.g. Lincoln 

 B) Provide intensive review and overlearning 

 C) Provide frequent opportunities for practice and 
review. Psychoed will suggest aud vs. vis. 

 D) Attach new knowledge to old knowledge as a 
point of reference 

 E) Use multisensory learning, e.g. seeing, hearing, 
and writing it out 
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HIGHER ORDER COGNITIVE STRUGGLES 

 Children with difficulties in comprehension and 
complex concepts should utilize the resources of 
their parents and teachers to constantly use the 
environment for educational opportunities.  This 
means explaining daily observations.  Examples 
include discussing thought provoking events from 
the newspaper, or helping them deduce what may 
have happened in events they have witnessed.  
Again, also relate new knowledge to old knowledge 
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 Children with visual perception problems can be 
helped by: 

 A) Playing “hidden pictures” available from 
Highlights for Children 

 B) Dot-to-dot exercises 

 C) Hidden words in puzzles 

 D) Building models from plans 

 In class use a SCREEN or finger AND highlighter 
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A PARADIGM FOR ACCOMMODATIONS 

 Presentation 

 Response 

 Timing 

 Setting 

 Testing 
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·  PRESENTATION:  
 

 Provide on audio tape (Recordings for the Blind 

and Dyslexic http://www.rfbd.org/ ) 

 Provide in large print  

 Reduce number of items per page or line  

 Present instructions orally  
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http://www.rfbd.org/


HIGHLIGHTER OR STICKIE FOR DIRECTIONS 
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RESPONSE 

 Allow for verbal responses e.g. to proctor 

 Allow for answers to be dictated to a scribe  

 Allow the use of a tape recorder to capture 

responses  

 Permit responses to be given via computer  
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ENTER DIRECTLY INTO TEST BOOKLET 
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TIMING 

 Allow frequent movement breaks  

 Extend allotted time for a test  
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SETTING 

 Provide preferential seating  

 Provide special lighting or acoustics  

 Provide a space with minimal distractions  

 Administer a test in small group setting  

 Administer a test in private room or alternative 

test site  
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TESTING 

 Administer a test in several timed sessions or 

over several days  

 Allow subtests to be taken in a different order  

 Administer a test at a specific time of day  
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